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Abstract: Eudaimonic well-being is related to activities that lead to self-realization and personal
development, goals and growth. Emotional intelligence and personality traits play a role in the
perception of emotions, self-esteem and motivation and therefore in well-being. Although previous
studies have analyzed the relationship among personality, emotional intelligence and well-being,
the relationship between all three constructs and the predictive value of personality and emotional
intelligence in the study of eudaimonic well-being in adolescents remains to be analyzed. This study
evaluates this relationship and the predictive role of personality and emotional intelligence in
eudaimonic well-being in 1031 Spanish secondary school students aged 12 to 17 (49.37% male, average
age = 14.91 years). A quantitative field survey was conducted which included the distribution of the
eudaimonic well-being questionnaire, the emotional intelligence questionnaire and the personality
questionnaire. Descriptive statistics and correlations among eudaimonic well-being, emotional
intelligence and personality well-being were calculated using SPSS Statistical Package software.
Stepwise multiple regression was used to estimate the predictive value of personality and emotional
intelligence in the study of eudaimonic well-being. Finally, a structural equations model was designed
with AMOS software. The results show that these constructs are related and that personality and
emotional intelligence are important variables for eudaimonic well-being. In addition, activity
and anxiety factors (related to personality) and emotionality and well-being factors (related to
trait emotional intelligence) have been shown to have predictive value in the study of eudaimonic
well-being in adolescents. These results underline the value of personality and emotional intelligence
in the study of eudaimonic well-being and present new research perspectives.
Keywords: eudaimonic well-being; personality; emotional intelligence; positive psychology; adolescents
1. Introduction
Well-being and positive psychology are an important focus for many healthcare and education
professionals. The ability of this approach to improve the psychological health of individuals, as
well as their professional and academic performance, is now beyond doubt [1]. Positive psychology
argues that health goes beyond the absence of illness and seeks to identify the factors that contribute to
well-being [1].
An important factor of well-being is subjective well-being, which has traditionally been explained
from two perspectives: hedonic and eudaimonic [2,3]. The hedonic perspective refers to that which
provides or is related to pleasure and is linked to the subjective experience of pleasure regardless of
its source. From this perspective, subjective well-being is thought to reflect a variety of subjective
evaluations about quality of life in the broadest sense [4]. The hedonic approach considers the
importance of engaging in activities that create positive emotional experiences, lack of negative
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feelings and general satisfaction with life [5], and thus with meeting the individual’s personal desires.
On the other hand, the eudaimonic approach focuses on the factors that promote personal growth
and the realization of human potential. This eudaimonic perspective regards subjective well-being
as a long-term positive psychological state which results from the individual’s commitment to
different development and existential life challenges, the meaning of life and self-reflection [3,6].
It can be concluded that hedonism stems from experiencing more pleasant than unpleasant emotions
and is related to immediate satisfaction, happiness and enjoyment and with the idea of subjective
well-being [5]. Eudaimonia is related to self-realization, the meaning of life and the development of
positive psychological feelings, which stem from the realization of the individual’s full potential [7].
Eudaimonia has received much scholarly attention in recent decades, and much research has sought to
identify the factors that can lead to eudaimonic well-being. There are different theories, which focus on
personal expressiveness [8], psychological well-being [9] and self-determination theory [10]. However,
the psychological aspects of eudaimonia, which lead individuals to this psychological state of well-being,
have been paid little attention by research.
The notion of eudaimonic well-being arises from the idea that happiness or well-being should
not be a person’s main goal, but the result of a life well lived [11]. Ryff suggested a multidimensional
model of psychological well-being and designed a questionnaire [12] which is divided into six different
psychological dimensions of optimal well-being. Each dimension represents a different challenge to a
positive psychological outlook [13]. Eudaimonic well-being involves: (a) feeling good about ourselves,
even when we are aware of our own limitations (self-acceptance); (b) developing and maintaining
warm relationships with others (positive relationships with others); (c) shaping our environment to
meet our needs and desires (environmental control); (d) having a marked sense of individuality and
personal freedom (autonomy); (e) finding a purpose that unifies our efforts and challenges; and (f)
maintaining a dynamic of learning and continuous development (personal growth).
Eudaimonia is measured in terms of positive psychological traits such as autonomy, personal
growth, self-acceptance, purpose in life, self-control and positive relationships. Eudaimonia-inducing
activities need effort and are associated with opportunities for personal development. These activities
are characterized by a balance between challenges and skills and are associated with clear objectives.
Hedonic activities ignore personal problems and are related to such feelings as relaxation, excitement,
happiness and content. Waterman [14] suggests that working towards eudaimonia is preferable, as it
offers opportunities for personal development based on a philosophical perspective which focuses
on self-fulfillment.
2. Personality and Eudaimonic Well-Being
Personality can be defined as the set of individual features and differences that distinguish
an individual from everybody else. In recent years, this issue has been the subject of numerous
studies, and various interesting contributions have been put forward, such as the 5-Factor Model [15]
or the Five-Alternatives Model: neuroticism–anxiety, aggression–hostility, activity, sociability and
impulsive non-socialized sensation seeking [16], all of which are consistently framed within
biological–evolutionary terms. Personality has been shown to have strong links with subjective
well-being [17]. A meta-analysis [18] estimated that the five major domains accounted for 39% to
63% of the variance of subjective well-being. Therefore, it is argued that these domains have a
greater effect than demographic and contextual factors such as age, gender, education and income [19].
The study reported here is based on the idea that the eudaimonic approach is related to the meaning
of life and personal fulfilment and to the idea that well-being is the result of the full functioning
of a person [3], including resources and personal strengths, the meaning of life, authenticity and
purpose [20]. The study takes into consideration that personality can play a key role in well-being,
as do such variables as anxiety, self-esteem, locus of control, optimism and depression. Previous
studies have used these same variables: Diener et al. [19] argued that personality features can have an
impact on levels of subjective well-being; Di Fabio and Saklofske [21] related personality to emotional
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intelligence as a trait; and Lampropoulou [22] presented the value of personality factors as predictors
of subjective well-being, which suggests a significant relationship between these personality variables
and psychological well-being.
3. Emotional Intelligence and Eudaimonic Well-Being
Emotional intelligence (EI) can be used to regulate social and emotional behavior [23–25]. The study
of EI is currently framed within two conceptual approaches: (1) the theoretical models that regard EI as
a skill; these approaches examine the mental skills that process the information provided by emotions
in order to improve cognitive processing and thus help individuals to perceive, integrate, understand
and regulate emotions as a way to promote personal growth; (2) mixed models or trait models; these
regard mental skills as a combination of emotional self-perception and personality traits, such as the
ability to perceive emotions, self-esteem, optimism and self-motivation [26–28].
The skill-based approach defines emotional intelligence (AEI) as a set of emotion-related skills that
mirror parallel cognitive capabilities [24]. Conversely, the trait-based approach defines trait emotional
intelligence (TEI) as a set of emotion-related traits that are closely connected with personality [29].
Different ways to relate indicators of well-being have been developed within the framework of the
TEI-approach [30].
The emotional intelligence as a trait model measures variables by means of self-reported
questionnaires, the most widely used of which are the Bar-On Emotional Quotient Inventory (EQ-i) [31]
and the Emotional Intelligence Scale of Traits [32]. The EQ-i is a “mixed model” based on the
self-reporting of the different dimensions of socio-emotional personality and self-competencies [31],
such as adaptability, stress control and intrapersonal and interpersonal awareness. The Trait
Emotional Intelligence Questionnaire (TEIQue) analyzes self-perception of the following factors:
emotionality (empathy, perception of emotions, regulation of emotions, relationships), self-control
(stress management, low impulsivity, regulation of emotions), sociability (emotion management,
assertiveness, social awareness) and well-being (happiness, optimism, self-esteem). The Bar-On
assesses the subject’s general state of mind and personality variables, but not issues related to affection
or well-being. The TEIQue takes into consideration well-being issues that involve self-esteem, happiness
and optimism [33]. Therefore, the TEIQue questionnaire, in which EI is regarded as a trait, can help us
to understand the role played by EI in eudaimonic well-being. Some of these issues were analyzed by
Extremera et al. [26], who examined emotional intelligence as a predictor of eudaimonic well-being on
personality traits; Bhullar, Schutte and Malouff [34] found that emotional-trait intelligence mediated
the relationship between eudaimonic processes and well-being; finally, Di Fabio and Palazzeschi [35]
found that resilience significantly increases incremental variation with regard to fluid intelligence and
personality traits in relation to life satisfaction, positive effects and the meaning of life.
4. The Study
Cross-sectional associations among eudaimonic well-being, personality traits and TEI have been
reported. However, comprehensive analyses of the relationships among eudaimonic well-being,
personality and TEI are still lacking. Similarly, none of the existing studies focus on adolescent
population groups. According to the above theoretical background, eudaimonic well-being is
associated with opportunities to increase potential for personal development, which are theoretically
related to personality and TEI [14].
Based on the tenet that personality and TEI have a role to play in the development of eudaimonic
well-being in adolescents, our research goal was to examine the relationships among these three
constructs (eudaimonic well-being, personality and TEI) in Secondary Education students, as well as
the value of personality and TEI as predictors of eudaimonic well-being.
This study rests on two starting hypotheses: (1) eudaimonic well-being is related to personality
and TEI in adolescents; and (2) personality and TEI can be used as predictors of eudaimonic well-being
in Secondary Education students.
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4.1. Method
4.1.1. Participants
The research sample was constituted by 1031 Secondary Education students, years 1 to 4
(ESO—Compulsory Secondary Education), enrolled in six public secondary schools in Zaragoza.
The centers were selected by convenience sampling. The final sample consisted of 509 males (49.37%)
and 522 females (50.63%), with a mean age of 14.91 (age range 12–17; standard deviation: 1.611). By
year, 26.47% corresponded to year 1 (N = 273); 25.50% to year 2 (N = 263); 24.73% to year 3 (N = 255);
and 23.27% to year 4 (N = 240). One inclusion criterion was the ability to read and communicate in
perfect Spanish to ensure that the questionnaire was perfectly understood and completed. Exclusion
criteria included incomplete questionnaires. In addition, students with cognitive disorders were
excluded from the study. Participation was voluntary. Both students and their parents/guardians
signed informed consent forms, and the ethical standards set out in the Declaration of Helsinki, as well
as all standard ethical criteria for research conducted with human beings, were fully met. In order to
ensure that all the items in the questionnaires were correctly understood, questionnaires were handed
out to a small pilot group of participants (N = 56) prior to the survey. Questionnaires were distributed
in class in the presence of the principal investigator. The questionnaires were collected individually
as the students finished them and reviewed to check for errors and to ensure that no questions were
left unanswered.
4.1.2. Instruments
(1) The Eudaimonic Well-Being Questionnaire (QEWB) [20]. This questionnaire was developed as a
new instrument with which to accurately reflect the philosophical representation of eudaimonia.
It includes 21 statements, seven of which are negative and thus require reverse scoring. For this
study, we used a 6-point Likert scale (from 1 = I completely disagree to 6 = I completely agree) to
avoid neutral values and to better express continuity in the response process, which is a maximum
likelihood estimation assumption [36]. The Spanish version for adolescents was used in our
survey [37]. The reliability of the scale for this survey was α = 0.84, which is similar to that
yielded by the original scale (α = 0.83).
(2) The Trait Emotional Intelligence Questionnaire Adolescent Short Form (TEIQue-ASF) [38].
To evaluate TEI [39], the TEIQue-ASF questionnaire was used. This is a simplified-language
version of the short adult TEIQue form, used with children aged 11 or older. It is based the Trait
EI model, which conceptualizes TEI as a personality trait located at the low-end of the hierarchical
levels of personality. It features 30 items and is structured in a 7-point Likert scale (1 = Completely
disagree; 7 = Completely agree). It includes four factors: (1) well-being; (2) self-control skills;
(3) emotional skills; and (4) social skills. We used the version validated by Ferrándiz, Hernández,
Bermejo, Ferrando and Sáinz [40] with Spanish preadolescents and adolescents. The scale’s
reliability (Cronbach’s α) in this study was 0.70 for emotionality, 0.67 for self-control, 0.70 for
sociability and 0.78 for well-being. Cronbach’s reliability coefficient for all 30 items was 0.85.
These scores are similar to those yielded by the original scale.
(3) The Zuckerman-Kuhlman Personality Questionnaire (ZKPQ-50-CC) [41]. This instrument
measures a subject’s personality through a self-report questionnaire divided into 50 true–false
statements. This instrument evaluates different dimensions of personality following
Zuckerman’s Five-Alternatives Model: neuroticism–anxiety; impulsiveness–sensation seeking;
activity; sociability; and, aggression–hostility. The survey used the Spanish version [42],
which has been used in previous studies with Spanish adolescents [43]. In our survey,
the ZKPQ-50-CC questionnaire yields a Cronbach’s α value of 0.86 for neuroticism–anxiety;
0.90 for impulsiveness–sensation seeking; 0.89 for activity; 0.89 for sociability; and, 0.79 for
aggression–hostility, which are similar to those yielded by the original scale.
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4.1.3. Procedure
In order to select the sample, educational centers were contacted by telephone. Centers were
selected because they were representative of the city of Zaragoza (Spain). All schools contacted
expressed their interest in participating. After handing out the questionnaires, the research aim of the
survey was explained to all participants, and emphasis was laid on the importance of completing all
items. In general, students had 20 min to respond, although a flexible approach was followed to account
for the age and characteristics of participants. Participants were reminded that all the information
collected would remain anonymous and confidential. Before completing the tests, although they
had previously given their written consent, all gave their verbal consent to participate in the study.
The students who did not want to participate did not do so, and those who wished to leave the process
half-way (N = 17) were removed from the study. The data collected for this study were collected
between October and November 2017.
4.1.4. Data Analysis
Descriptive statistics were used to outline the socio-demographic profile of the data and the
various variables under study. Correlations among eudaimonic well-being, trait emotional intelligence
and personality variables were calculated prior to being processed and analyzed with SPSS Statistical
Package ver. 26 software (IBM, Armonk, NY, U.S.). Stepwise multiple regression was used to estimate
the predictive value of personality and emotional intelligence on eudaimonic well-being. Finally,
a structural equations model was applied using the maximum likelihood method to quantify and
validate the causal relations between the variables described using AMOS ver. 24 software (IBM,
Armonk, NY, U.S.). For all the operations, a p ≤ 0.05 level of significance was adopted, with a 95%
confidence level.
5. Results
5.1. Eudaimonic Well-Being, Emotional Intelligence and Personality
First, we examined the scores yielded by all three constructs (eudaimonic well-being, TEI and
personality) (Table 1). The average scores for most factors were off-center, veering towards the top-end
of the scale, especially concerning eudaimonic well-being and anxiety. This suggests that participants
showed high levels of eudaimonic well-being, as well as a certain level of anxiety, which are common
in adolescence, a period during which a positive perspective on life and uncertainty are frequently
found in combination. In order to make our data as detailed as possible, the scores yielded by male
and female participants were differentiated. Males yielded higher scores in two personality factors
(anxiety and sociability) and two TEI factors (well-being and self-control). Females yielded higher
scores for TEI factors impulsivity, activity and emotionality and for one eudaimonic well-being factor:
contribution and social competence. Factors were compared with Cohen’s d values. Due to the large
size of the sample, Student’s t-test erroneously detected statistically significant differences. For this
reason, we included the d index, as suggested by Cohen [44] (average standard difference), which
allowed us to evaluate the magnitude and impact of the differences detected.
5.2. Correlations between Variables
QEWB correlations were analyzed by means of personality questionnaires TEIQ-ASF and
ZKPQ-50-CC (Table 2). Pearson’s correlation coefficient, which enables both quantitative and
continuous estimates, was used to calculate correlation coefficients between variables. QEWB
questionnaire dimensions yielded statistically significant correlations with the other two instruments.
In the personality section, the aggression factor did not correlate with any of the eudaimonic well-being
factors, while impulsivity yielded weak negative correlations with three eudaimonic well-being factors;
it was found that greater impulsivity and sociability entail less eudaimonic well-being. All TEI factors
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were found to be correlated with eudaimonic well-being, the strongest correlations concerning feeling
of meaning and purpose and personal growth and self-acceptance.
Table 1. Scores in eudaimonic well-being, personality and trait-emotional intelligence.
Males Females
Variable Mean SD Mean SD Mean SD Skewness Kurtosis d
QEWB
Feeling of meaning and purpose 14.37 3.16 14.49 2.97 14.30 3.27 −0.404 −0.259 0.060
Contribution and social competence 16.19 2.25 15.77 2.18 16.41 2.27 −0.525 0.648 −0.287
Personal growth and self-acceptance 15.50 2.65 15.73 2.42 15.38 2.76 0.531 0.025 0.013
Sense of control or autonomy 15.67 2.05 15.53 1.90 15.75 2.13 −0.137 −0.086 −0.010
Personal expressiveness 8.45 1.55 8.20 1.63 8.58 1.49 −1.073 0.920 −0.024
Feeling of belonging 9.66 1.60 9.75 1.69 9.62 1.54 0.232 0.641 0.080
ZKPQ-50-CC
Anxiety 16.85 2.63 17.78 2.03 16.34 2.71 −0.782 −0.133 0.601
Impulsiveness 14.20 2.31 13.89 2.29 14.37 2.28 0.234 −0.455 −0.210
Activity 15.18 2.95 14.75 2.86 15.42 2.93 −0.026 −1.202 −0.231
Sociability 14.80 2.64 15.14 2.65 14.62 2.59 0.268 −0.852 0.198
Aggressiveness 15.53 2.47 15.62 2.52 15.48 2.42 −0.209 −0.662 0.056
TEIQ-ASF
Well-being 5.21 0.88 5.36 0.81 5.12 0.90 −0.748 0.795 0.280
Self-control 4.39 0.86 4.60 0.87 4.28 0.83 −0.155 0.034 0.376
Emotionality 5.19 0.85 5.02 0.92 5.28 0.76 −0.637 0.703 −0.308
Sociability 4.69 0.82 4.77 0.81 4.64 0.80 −0.170 −0.111 0.161
Table 2. Correlations with the factors of the Eudaimonic Well-Being Questionnaire (QEWB), Emotional

















Anxiety 0.351 ** 0.203 ** 0.503 ** −0.058 0.188 ** 0.177 **
Impulsiveness −0.038 −0.163 ** −0.055 −0.246 ** −0.037 −0.157 **
Activity −0.359 ** −0.355 ** −0.201 ** −0.245 ** −0.130 * −0.225 **
Sociability −0.283 ** −0.217 ** −0.196 ** −0.079 −0.097 −0.129 **
Aggressiveness 0.057 0.020 0.042 −0.059 0.099 0.093
TEIQ-ASF
Well-being 0.385 ** 0.425 ** 0.459 ** 0.161 ** 0.276 ** 0.257 **
Self-control 0.267 ** 0.148 ** 0.374 ** −0.070 0.189 ** 0.221 **
Emotionality 0.327 ** 0.351 ** 0.396 ** 0.151 ** 0.356 ** 0.235 **
Sociability 0.296 ** 0.193 ** 0.425 ** 0.085 0.204 ** 0.185 **
Note: * p > 0.01, ** p < 0.001.
Finally, in order to verify the relationship among eudaimonic well-being, personality and TEI,
a structural equations analysis was run using the maximum likelihood extraction method (Figure 1),
which confirmed the suitability of the three-construct model used in this study. For this analysis,
eudaimonic well-being was taken as a whole (i.e., the sum of its factors), following the design of the
eudaimonic well-being questionnaire [20].
Personality proved to be an important factor for eudaimonic well-being (r = 0.79), which suggests
that higher personality scores correspond to greater values of eudaimonic well-being. Meanwhile,
emotional intelligence yielded a weak negative correlation (r = −0.10) with well-being, suggesting
that higher EI values lead to lower eudaimonic well-being values. In addition, personality and TEI
present a strong positive correlation (r = 0.95). Fit indices proved suitable for the model’s goodness of
fit, which means that the three-factor model used is sustainable: χ2(9) = 9.312; p < 0.001; χ2/gl = 1.034;
Confirmatory Fit Index (CFI) = 0.992; Normed Fit Index (NFI) = 0.977; Tucker–Lewis Index (TLI) = 0.979;
Root Mean Square Error of Approximation (RMSEA) = 0.040, 95%CI (0.002–0.088).
5.3. The Predictive Value of Personality and TEI in Eeudaimonic Well-Being
In order to evaluate the predictive value of personality and TEI in the study of eudaimonic
well-being, multiple hierarchical regressions were undertaken by selecting gender, age and personality,
TEI-related factorial scores as predictor variables and eudaimonic well-being as the criterion variable.
Gender and age were not used as predictors of well-being. Table 3 shows the steps followed by the
Sustainability 2020, 12, 2742 7 of 11
models to predict the likelihood of eudaimonic well-being. The predictor factors selected were activity
and anxiety—which are personality traits—and well-being and emotiveness—which are TEI factors.
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Table 3. Personality and emotional intelligence as predictors of eudaimonic well-being.
Step Variable B e.t. R2 t Sig
Step 1 Activity −0.905 0.119 0.282 −7.620 0.000
Anxiety 0.601 0.150 0.376 4.012 0.000
Step 2 Well-being 2.346 0.441 0.440 5.315 0.000
Emotionality 2.600 0.408 0.476 6.372 0.000
Note. B: Beta coefficient equal; e.t.: Error estimate R2: R square; t: t-value; Sig: Signification; Excluded variables:
gender, age, personality (impulsiveness, sociability and aggressiveness) and emotional intelligence (self-control and
sociability).
Factors activity (−0.905), anxiety (0.601), emotiveness (2.600) and well-being (2.346) directly
and significantly affected eudaimonic well-being. The Durbin–Watson test score (2.019) indicated
independence of errors. The selected predictor variables explained 47.6% of the variance of the
dependent variable (R2 = 0.476) for the regression model used.
6. Discussion
These results show that eudaimonic well-being, TEI and personality are related. In addition,
factors activity and anxiety (personality) and emotionality and well-being (TEI) proved capable of
predicting eudaimonic well-being in adolescents. These results can be extrapolated.
In our study, eudaimonic well-being was correlated with personality traits (r = 0.79), in agreement
with previous studies, which have already suggested that personality is an important factor in
terms of well-being [45,46]. However, some authors [47] have put forward the idea that eudaimonic
well-being and personality traits are different constructs, and that minor changes in personality traits
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can have a major impact on a person’s cognitive subjective well-being, and also on psychological or
eudaimonic well-being.
Our results agree with the conclusions reached by recent studies [21,22,48] and also reflect the
characteristics of the sample and the role of adolescence in personal development. Adolescents undergo
two key processes: the search for self-knowledge and increasing autonomy. These factors are crucial in
reaching a state of happiness, which explains the link between these two constructs [49,50].
Regarding the relationship between eudaimonic well-being and TEI, previous studies have
pointed out that TEI can be used to explain hedonic and eudaimonic well-being [51–53]. Our results
suggest that, overall, eudaimonic well-being and emotional intelligence show a weak correlation
(r = −0.10). However, when this relationship is analyzed factor by factor, more solid relationships
between TEI and factors personal growth and self-acceptance emerge, whereas factors sense of control
and autonomy show weak correlations with TEI. This might be a consequence of the characteristics
of the sample; adolescents go through a development period characterized by EI development (the
capacity to administrate or self-regulate their emotions) and increasing social competence (the capacity
to effectively interact with others). Adolescents move from specific thought to abstract thought and
begin developing more advanced reasoning skills, which allows them to better control their emotions
and to seek well-being in a broader sense. Such development facilitates an increasing degree of
autonomy and contributes to their well-being and psychosocial development, while protecting them
from problems and helping them to face stressful experiences. Eudaimonic well-being and good
emotional functioning are fundamental traits in adolescence [54].
Among the three constructs used in the model, personality was regarded as being more relevant
in terms of eudaimonic well-being than TEI, even when the issue is analyzed with the TEIQ-ASF,
an instrument that examines it from a trait perspective and centers on the self-perceptions of the
socio-emotional factors of personality, such as self-control, emotiveness and sociability. This is relevant,
even when we take into account that the TEIQue-ASF includes a dispositional welfare measure
which implies self-esteem, happiness and optimism as a trait [30]. The results show that eudaimonic
well-being has closer links with personality than with TEI, because adolescents perceive emotions in
the present time, but they may be anchored in the past [55]. Eudaimonic well-being could be linked to
future questions, as eudaimonia focuses on the individual’s wishes [30], which is a matter of great
importance for adolescents.
Our second research goal was to evaluate the predictive value of personality and TEI for eudaimonic
well-being. The predictor factors selected were activity and anxiety (personality) and well-being
and emotiveness (TEI). This suggests that such factors have an effect on personal well-being, as also
reported by previous studies [22,56,57], which pointed out that EI must be considered a personality
trait [30]. In this survey, activity was shown to be negatively correlated with well-being, whereby the
less activity, the more well-being, and vice versa. However, factors well-being and emotiveness (TEI)
were shown to be significant predictors of well-being: It was shown that a suitable TEI (the scale in
which EI is regarded as a trait) leads, to a great extent, to high levels of eudaimonic well-being and,
in turn, to a sense of fulfillment and meaning of life [3,7]. This is explained and emphasized from a
eudaimonic approach if we consider that psychological well-being is achieved when true personal
potential is developed, and aims and the true “ego” are aligned—hence the importance of EI in personal
well-being [11].
The main limitation of this study is that, although the size of the sample is large, more lateral
approaches are needed for eudaimonic well-being to be assessed in conjunction with personality and
TEI. Positive psychologists are often criticized for the fact that their research largely focuses mainly
on Western developed countries [58], a matter that should be addressed in the near future. Similar
lines of enquiry should address other constructs, such as hedonic well-being, affects or self-esteem
and their relationship with other variables. Finally, although we regarded TEI and personality as
predictors of eudaimonic well-being, the link between them was causal and, of course, ambiguous,
insofar as the cross-sectional data collected, and the three investigated constructs considered, could
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affect one another, leading to their measurements overlapping [39,50]. In addition, other important
factors that may affect the social well-being of adolescents, such as social convenience, general cognitive
ability, AEI, academic performance or family environment, were not taken into consideration and are
interesting research avenues for future studies.
Although much work remains to be done, the results indicate that eudaimonic well-being is
related to personality and TEI. It is therefore important to address this issue at the school level by
implementing specific educational programs that help to develop eudaimonic well-being, which
dramatically improves social, personal and emotional performance. Our results encourage us to
continue asking new questions and seeking new answers, as well as defining methodologies with
which to continue advancing in terms of personal social-affective development.
7. Conclusions
Our main conclusion is the confirmation of the relationship among eudaimonic well-being,
personality and TEI. Two personality factors (activity and anxiety) and two TEI factors (well-being
and emotiveness) act as predictors of eudaimonic well-being. These results provide some preliminary
evidence for the potential value of the EI trait and personality in upholding a positive frame of mind, and
also in developing aspects of human functioning (eudaimonia). Finally, this research helps to improve
the measurement of well-being in adolescents, which can help teachers and healthcare professionals to
identify and deal with low levels of well-being, develop it and provide clearer guidelines for education
professionals. These are important matters, and the development of well-being should be made a
priority for all those working with adolescents.
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